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Waterside Primary Academy
December 2024
This statement details our school’s use of pupil premium funding to help improve the attainment of our disadvantaged pupils. 
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the effect that last year’s spending of pupil premium had within our school. 
School overview
	Detail
	Data

	School name
	Waterside Primary Academy

	Number of pupils in school 
	165

	Proportion (%) of pupil premium eligible pupils
	36%

	Academic year/years that our current pupil premium strategy plan covers (3 year plans are recommended)
	2023-2026

	Date this statement was published
	December 2023

	Date on which it will be reviewed
	December 2024

	Statement authorised by
	Local Advisory Committee
& Jacqui Blackmore (Head of School)

	Pupil premium lead
	Jacqui Blackmore

	Governor / Trustee lead
	Kate Miller
Pupil Premium Local Advisory Committee Member


Funding overview
	Detail
	Amount

	Pupil premium funding allocation this academic year 
	£ 96,040

	Recovery premium funding allocation this academic year 
	£ 0

	Pupil premium funding carried forward from previous years (enter £0 if not applicable) 
	£0 

	Total budget for this academic year 2023-2024
 
	£ 96,040


Part A: Pupil premium strategy plan
[bookmark: _Toc357771640][bookmark: _Toc346793418]Statement of intent
	‘Happy Children Learn’
At Waterside Primary Academy we believe that happy children learn. We are committed to providing a welcoming, positive, safe and stimulating environment for children to learn, where everyone is equal and all are valued. Waterside Primary Academy strives to promote the achievement of all pupils. 
Our ultimate objective of the use of our pupil premium grant is that pupils, irrespective of their background or the challenges they face, are supported in their wellbeing, make good progress and achieve high attainment across all subject areas. We believe that by having a fully inclusive and personalised approach to the education and development of our pupils we can maximize the academic, social and career outcomes for our PP students.
We are passionate about removing barriers so that our children can achieve the highest academic standards in order to prepare them well for the next stage of their educational journey. This additional funding supports the inclusive philosophy of the school to ensure that every child achieves to their best. 
At Waterside Primary Academy, we use pupil premium funding for three key principles:
1. Teaching - High-quality teaching is at the heart of our approach, with a focus on areas in which disadvantaged pupils require the most support (e.g. basic number skills). This is proven to have the greatest impact on closing the disadvantage attainment gap and at the same time will benefit the non-disadvantaged pupils in our school. Implicit in the intended outcomes detailed below, is the intention that non-disadvantaged pupils’ attainment will be sustained and improved alongside progress for their disadvantaged peers. 

2. Targeted academic support - support for some pupils focussed on their specific needs (including one-to-one and small group intervention)

3. Wider approaches - Support for non-academic issues that impact success in school, such as attendance, behaviour and social and emotional challenges (e.g. our breakfast club). 
We believe that it is crucial to develop strong relationships with parents, and support them, to ensure a consistent approach between home and school as this is shown to lead to improved outcomes for all pupils. Our Family Liaison officer works closely with our PP families to ensure they are well supported in order to best support their children.
Waterside Primary Academy believes in developing the cultural capital of our students, this is particularly important for those from disadvantaged backgrounds, who may not have had these opportunities before arriving at our school. Our PP funding is often used to support these children in having access to subsidised clubs, educational visits and exciting learning experiences. 
At Waterside Primary Academy, we are highly responsive to arising needs within our school community. Therefore, this plan will be adapted to ensure that we provide the best possible support for our school community through our use of pupil premium funding. We have robust systems in place to track and monitor pupil achievement including the NFER standardised assessments, Read Write Inc. phonics assessments and use of Arbor. These assessments systems allow us to closely track all children, including disadvantaged children, so that we can provide targeted support based on data, rather than presumption about disadvantage. 
Finally, all staff at our school understand their responsibilities for the outcomes of disadvantaged pupils’ outcomes and, as such, have high expectations for these children to make good progress and diminish the difference between their attainment that that of non-pupil premium children. 


Challenges
This details the key challenges to achievement that we have identified among our disadvantaged pupils.
	Challenge number
	Detail of challenge 

	1
	Entry data into our reception class shows that disadvantaged pupils begin school with low starting points, with skills and development below that expected for their age. Less developed language and social skills are common for many children, including those eligible for the Pupil Premium.

	2
	Levels of attainment in the lower years (EYFS, Year 1 and Year 2) were below national averages in statutory measures in Summer 2024, plus disadvantaged pupils tend not to achieve as highly their peers. Internal data also shows under-performance of disadvantaged pupils. 

	3
	Many pupils who are eligible for Pupil Premium also experience other barriers to learning such as special educational needs (with a significant percentage of children with speech and language need), social/emotional difficulties or have English as an additional language.

	4
	Attendance overall is below national average (94.07% - 2022/2023) and is a particular concern for disadvantaged pupils (92.48%). Improved engagement and attendance will have a positive impact on progress and attainment for all learners.

	[bookmark: _Toc443397160]5
	Parental engagement in school life can be improved for PP children and other disadvantaged groups. This will include approaches and programmes which aim to develop parental skills such as literacy or IT skills; general approaches which encourage parents to support their children with, for example reading or homework; the involvement of parents in their children’s learning activities; and more intensive programmes for families in crisis (through Family Support). .


	6
	Oracy – some of our PP are less confident when sharing and lack focus when listening to others. They struggle to articulate their ideas and thinking due to vocabulary gaps. Gaps in subject specific and technical vocabulary typically learned through reading are also evident. 

	7
	Cultural capital gaps are evident due to children missing key experiences and opportunities. 


Intended outcomes 
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria

	To deliver high-quality teaching across the school.
	· The school provides a good quality of education over time. This will include observing engagement in lessons, book scrutiny and ongoing formative assessment.
· Outcomes in EYFS will be in line with or above national average.
· Outcomes in year one phonics will be in line with or above national average.
· Outcomes in Key Stage One will be in line with or above national average.
· Outcomes in Key Stage Two will be in line with or above national average.

	To embed the high-quality phonics programme Read Write Inc
	· Outcomes in year one phonics screening will be in line with or above national average.
· Outcomes for disadvantaged pupils in the year one phonics screening will be in line with national average of 67% in 2023/2024.

	To develop high quality reading provision across the school.
	· Outcomes in statutory reading assessments across the school are in line with or above national average.
· Key Stage One reading outcomes in 2023/24 show that disadvantaged pupils are in line with National Standards to have met the expected standard.
· Key Stage Two reading outcomes in 2023/24 show that more than 80% of disadvantaged pupils met the expected standard.

	To ensure that provision in EYFS is effective, addressing low starting points and meets the needs of all pupils.
	· Planning is adjusted to meet the needs of our current cohort.
· Outcomes in EYFS will be in line with or above national average in 2023/24. 
· Outcomes in EYFS show that 80% of disadvantaged pupils will be assessed as achieving a good level of development (GLD).

	To ensure all staff are aware of the barriers to learning for individual children and can address these effectively.
	· Provision grid and vulnerabilities grid are completed and shared with staff to deepen their knowledge and understanding of the children in their class.
· In class support is observed to be effective in removing barriers for disadvantaged pupils. 
· Monitoring of interventions show that children are making good progress related to the support received (academic & pastoral). 

	To close the cultural capital gap. 
	· Records of levels of disadvantaged children attending extra-curricular clubs, music lessons and events are maintained and improved where possible.
· A wide range of enriching experiences through trips, visitors and enrichment time are planned and attended. 

	For disadvantaged pupils to feel happy and secure to come to school and learn and for their families to support them with attendance. 
	· Attendance of all children at Waterside is in line with national average. 
· Attendance of pupil premium children has significantly improved and is in line with national. 
· Children to respond positively to termly discussion with PP lead about their happiness levels, confidence at school and attitude to learning. 
· Pupil survey shows that children feel happy and secure.

	To increase parental engagement, especially for parents of PP pupils.
	· There is increased uptake in extracurricular activities by pupil premium children.
· The school survey will show improved feedback from pupil premium families. 
· There is an increased engagement in school life by pupil premium children and families. 
· Families will receive a letter to explain what support the school is offering and what being Pupil Premium means at our school. 

	For PP children to have improved confidence with oracy skills, widened vocabulary used to articulate ideas and thinking.
	· Seen through observation and small group work
· Increased participation in lessons.
· Wider and varied appropriate vocabulary is used.

	Where pupils are both Pupil Premium and SEN there an improvement in their speech and language. 
	· Intervention plans are created and successfully implemented. 
· Seen through participation in intervention groups.
· Language and Speech Link data will show an improvement over time.





Activity in this academic year
This details how we intend to spend our pupil premium (and recovery premium funding) this academic year to address the challenges listed above.
Teaching
Budgeted cost: £ 24,045
· Vulnerabilities and provision grid to identify strands of need within wider PP group. 
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Pupil Progress Leaders identified to support key year groups (EYFS - Reception and 6) as well as having a responsibility to oversee and manage the Accelerated Reader programme at Waterside with fortnightly reports and targeted interventions. 


	An EEF study found that Year 7 pupils who were offered Accelerated Reader made 3 months’ additional progress in reading compared to other similar pupils. For pupils eligible for free school meals the figure was 5 months’ additional progress.
	2 & 3

	Pupil progress meetings with teachers, SENCO and Headteacher
	Time for ongoing professional dialogues regarding further support for these children will help keep priority. There is a collective responsibility for PPs children’s progress in order to make accelerated progress. Staff will know who they are and any strategies needed to meet their educational and emotional needs.
	2,4,5

	Purchase of NFER standardised diagnostic assessments. 
Training for staff to ensure assessments are interpreted and administered correctly.
	NFER Standardised tests can provide reliable insights into the specific strengths and weaknesses of each pupil to help ensure they receive the correct additional support through interventions or teacher instruction:
Standardised tests | Assessing and Monitoring Pupil Progress | Education Endowment Foundation | EEF
	2 & 3

	Purchase of annual subscription and further staff training of DfE validated Systematic Synthetic Phonics programme Read Write Inc. to secure stronger phonics teaching for all pupils.

Weekly RWI meeting with Phonics Lead to deliver further training to staff based on identified issues arising.
	Phonics approaches have a strong evidence base that indicates a positive impact on the accuracy of word reading (though not necessarily comprehension), particularly for disadvantaged pupils: 
Phonics | Toolkit Strand | Education Endowment Foundation | EEF
	1 & 2

	Enhancement of our maths teaching and curriculum planning in line with DfE and EEF guidance.
We have annual subscription costs for the Power Maths (White Rose Version) and also cost associating with purchasing the Power Maths Materials. 

	The DfE non-statutory guidance has been produced in conjunction with the National Centre for Excellence in the Teaching of Mathematics, drawing on evidence-based approaches: 
Maths_guidance_KS_1_and_2.pdf (publishing.service.gov.uk)
The EEF guidance is based on a range of the best available evidence: 
Improving Maths in EYFS and KS1 -
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/early-maths

Improving Mathematics in Key Stages 2 and 3
	2 & 3

	Trauma Perceptive Practice Training / Virtual school training
	Provides understanding for all pupils, not just those who have experienced trauma. 
• Helps schools/settings to support pupils whose emotional wellbeing needs manifest themselves in behaviour that challenges. 
• Enables the adults to recognise and respond supportively to those who have been impacted by traumatic stress so that the pupils can make progress with their learning. 
• Helps staff to understand pupils’ behaviour; ‘What has/is happening?’ rather than ‘What is wrong?’ asking themselves, ‘Why? Why now?’
	3,4,5

	Step On training – positive behaviour management
	EEF states that both targeted interventions and universal approaches have positive overall effects (+ 4 months). It advises that schools should look for programmes that have been evaluated and shown to have a positive impact
	2 and 3

	Improve the quality of social and emotional (SEL) learning.

SEL approaches will be embedded into routine educational practices and supported by professional development and training for staff on Zones of Regulation approach.
	There is extensive evidence associating childhood social and emotional skills with improved outcomes at school and in later life (e.g., improved academic performance, attitudes, behaviour and relationships with peers):
EEF_Social_and_Emotional_Learning.pdf(educationendowmentfoundation.org.uk)
	1 & 2

	Further CPD and staff training in EYFS to support language development
	CPD and staff training for staff in EYFS and Nursery in order to increase the quality of oral interactions between adults and children and in order to model good communication and language throughout the setting. Language provides the foundation of thinking and learning and should be prioritised. High quality adult-child interactions are important and sometimes described as talking with children rather than just talking to children.
	1



Targeted academic support 
Budgeted cost: £ 27,000
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Embedding dialogic activities across the school curriculum. We have engaged with the services of a speech and language therapist to improve early language in the school. These can support pupils to articulate key ideas, consolidate understanding and extend vocabulary. 
	There is a strong evidence base that suggests oral language interventions, including dialogic activities such as high-quality classroom discussion, are inexpensive to implement with high impacts on reading:
Oral language interventions | Toolkit Strand | Education Endowment Foundation | EEF
	1, 2 & 3

	Restructuring of school day to allow LSAs to provide specialist intervention during afternoons. This includes daily intervention for pre-teaching, 1:1 reading and booster sessions for statutory assessments.
	EEF research has found that using learning support assistant in the classrooms was not as effective as providing targeted one-to-one or small group work intervention. Therefore, all LSAs have been trained to deliver academic and social and emotional interventions during the afternoon sessions. 
	1, 2 & 3

	Additional Read Write Inc. phonics sessions targeted at disadvantaged pupils who require further phonics support. This was implemented in collaboration with our local English hub who we continue to receive support from. 
	Phonics approaches have a strong evidence base indicating a positive impact on pupils, particularly from disadvantaged backgrounds. Targeted phonics interventions have been shown to be more effective when delivered as regular sessions over a period up to 12 weeks:
Phonics | Toolkit Strand | Education Endowment Foundation | EEF
	1 & 2

	School led tutoring and Homework Help.
	EEF research suggests that effective small group tutoring can lead to children making 4 months progress over an academic year. These sessions can be particularly helpful when targeted at children from disadvantaged backgrounds and should be considered as part of a school’s pupil premium support.

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition

	



Wider strategies
Budgeted cost: £ 46,247
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Embedding principles of good practice set out in the DfE’s Improving School Attendance advice.
This involves support from our FLO to develop and implement our procedures for improving attendance. It will also include support from Buckinghamshire County Council’s Attendance Team.
	The DfE guidance has been informed by engagement with schools that have significantly reduced levels of absence and persistent absence. 
	4 & 5

	Restructuring of school day to allow LSAs to deliver pastoral interventions during afternoons. This includes daily intervention for Autism Bucket, lego therapy and zones of regulation. Furthermore, special intervention areas will be created to improve the effectiveness of these interventions. 
	EEF research has found that using learning support assistant in the classrooms was not as effective as providing targeted one-to-one or small group work intervention. Therefore, all LSAs have been trained to deliver academic and social and emotional interventions during the afternoon sessions. 
	3 & 5

	Social & emotional learning initiatives – Peer mentoring, Waterside Pigs, Votes for Schools, R Time & Jigsaw. 
	Social and emotional learning approaches have a positive impact, on average, of 4 months’ additional progress in academic outcomes over the course of an academic year.
	3

	Ongoing deployment of a family support worker to work with families in crisis. The role will be an intermediary between the school’s leadership team and families in need with the objective of providing the best possible support to all families. 
	Research shows how those who had a negative experience of school themselves find engaging with their child’s school and learning difficult. This strategy is used to build positive relationship and lead to improved lines of commination and honesty between home and school. 
	All

	Contingency fund for acute issues – Purple Form Support.

	Based on our experiences and those arising during the pandemic, we have identified a need to set a small amount of funding aside to respond quickly to needs that have not yet been identified or ongoing family issues (e.g. uniform and other financial support that can be accessed via our Purple Form system). 
	All

	Work to build further relationships within our school, local (Chesham) and wider communities. We will offer Parent Partnership days to encourage parents to come into school and also support with wider learning through The Buckinghamshire Adult’s Learning Trust who will offer regular sessions for parents and their children. 
	EEF research shoes that parental engagement has a positive impact on average of 4 months’ additional progress. It is crucial to consider how to engage with all parents to avoid widening attainment gaps.
	5

	Fund wider curriculum opportunities for PP children to improve their cultural capital. E.g Premium education sports clubs, participation in the Chilterns League and educational visits.
	A study by the social mobility commission found that participation in extra-curricular activities not only improved pupils’ confidence but also had a positive impact on attendance, academic achievement and educational aspirations. 

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/818679/An_Unequal_Playing_Field_report.pdf

	4 & 7

	Reading Cafe
	Reading cafes set up across the school to invite parents into school to spend time reading with children encouraging a reading for pleasure ethos across the school
	1,2,5

	Calm Little Minds sessions
	Social and emotional learning – interventions which target social and emotional learning seek to improve pupil’s interaction with others and self-management of emotions
 – impacts on attitudes to learning and social relationships in school, which increases progress in attainment.
	2,5

	Peripatetic instrument lessons
	Children who are able to follow their hobbies and passions without finance being a barrier will be able to foster their love of music raising their self-esteem
	3,4,5

	Pastoral Support Lead to support children who have having difficultly accessing learning Social and emotional learning through wellbeing or behavioural issues
	Social and emotional learning – interventions which target social and emotional learning seek to improve pupil’s interaction with others and self-management of emotions – impacts attitudes to learning and social relationships in school, which increases progress in attainment.
	3,4,5 7 

	Parent Meetings / information mornings/evenings 
	Engaging parents with Phonics, reading, writing and Maths meetings led in the evening with subject leads Research shows that parental support is the most important factor in children making good progress and being successful. Where parent and school relationships are good, parents feel more positive about school and enabled to engage with their child’s learning. 1,2,3 
	1,2,3 




[bookmark: _GoBack]Total budgeted cost: £ 97,292
Part B: Review of outcomes in the previous academic year
Pupil premium strategy outcomes
This details the impact that our pupil premium activity had on pupils in the 2022 to 2023 academic year. 
	Half termly staff meetings and TA meetings were held by the Pupil Premium lead to keep all staff informed of children’s needs and support across the school. These meeting enabled all members of staff who work with children to be aware of their need and also support the PP lead in targeting support that has been identified for specific needs. 
Pupil Progress Meetings (PPM) have been held regularly and provide a regular timetabled forum for analysis and discussion of the factors that have supported pupil progress and identifies, collaboratively, actions that overcome barriers to learning. They require teachers to share evidence drawn from their day to day and termly assessments. The meetings provided a forum to answer questions posed by the data within pupil tracking and enabled us to move tracking off the page into actions for learning. They also provide an opportunity to demonstrate and celebrate success. 
Regular nurture sessions, provided by the Nurture trained support staff, were used to support pupils with SEMH concerns. Time to talk was offered to all pupils to support the SEMH needs that had been heightened by the lock downs and home learning. A space has been provided as a nurture room on site – this provides a safe space for the pupils that is used for nurture sessions throughout the day. A member of staff was trained in Drawing and Talking and this is offered as an intervention across the school. 
A broad range of extra-curricular clubs are now offered across the school ensuring that all PP have the opportunity to attend at least one lunch or after school club. Supporting pupil’s access to extra-curricular clubs enables them to develop their own personalities, reduce emotional stress and enhance social and academic skills. 
The RWI portal is supporting in raising standards throughout the whole school. It enables members of staff to receive targeted training and it also supports children in receiving an additional RWI speed sound booster session in the afternoon. 9 
All staff members attended the STEPs behaviour training and then the school worked with the PRU for a term to embed it in all classrooms and write it into our behaviour policy. Through this there was a reduction in our Yellow and red cards.
All staff attended a Trauma Informed and attachment Aware course provided by the virtual school. The school is working towards achieving its bronze and Silver awards.


Externally provided programmes
Please include the names of any non-DfE programmes that you purchased in the previous academic year. This will help the Department for Education identify which ones are popular in England
	Programme
	Provider

	Read. Write Inc. 
	Ruth Miskin

	Accelerated Reader
	Renaissance

	Jigsaw PSHE
	Jan Lever Group

	Charanga
	Wise Music Group

	Power Maths
	Pearson

	Science Bug
	Pearson

	Kapow – Foundation Subjects
	Kapow education
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