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Waterside Primary Academy
December 2025
This statement details our school’s use of pupil premium funding to help improve the attainment of our disadvantaged pupils. 
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the effect that last year’s spending of pupil premium had within our school. 
School overview
	Detail
	Data

	School name
	Waterside Primary Academy

	Number of pupils in school 
	182

	Proportion (%) of pupil premium eligible pupils
	31%

	Academic year/years that our current pupil premium strategy plan covers (3 year plans are recommended)
	2023-2026

	Date this statement was published
	December 2025

	Date on which it will be reviewed
	December 2026

	Statement authorised by
	Local Advisory Committee
& Jacqui Blackmore (Headteacher)

	Pupil premium lead
	Jacqui Blackmore (Headteacher)

	Governor / Trustee lead
	Jo Pearce
Pupil Premium Local Advisory Committee Member


Funding overview
	Detail
	Amount

	Pupil premium funding allocation this academic year 
	£ 94,620

	Recovery premium funding allocation this academic year 
	£ 0

	Pupil premium funding carried forward from previous years (enter £0 if not applicable) 
	£0 

	Total budget for this academic year 2024-2025
 
	£ 94,620


Part A: Pupil premium strategy plan
[bookmark: _Toc357771640][bookmark: _Toc346793418]Statement of intent
	At Waterside Primary Academy, we believe that happy children learn best. We are committed to creating a safe, inclusive, and stimulating environment where every child is valued, supported, and given the opportunity to thrive.
Our Aim
To ensure that all pupils, regardless of background or circumstance, make strong progress, achieve well, and feel secure and supported in both their learning and wellbeing.
Our Approach
We use Pupil Premium funding strategically to remove barriers to learning and maximise outcomes through three core principles:
1. High-Quality Teaching
· Focused support in key areas such as phonics and early number skills to close attainment gaps.
· Investment in professional development and resources that benefit all pupils, not just those eligible for Pupil Premium.
2. Targeted Academic Support
· Tailored interventions, delivered through one-to-one and small group sessions, designed around assessment data and individual need, not assumptions.
3. Wider Support
· Addressing non-academic barriers such as attendance, behaviour, and emotional wellbeing.
· Providing initiatives like breakfast club and nurture provision to promote readiness to learn.
Family Engagement
Our Family Liaison Officer works closely with Pupil Premium families to build strong, trusting home–school partnerships. This support ensures improved communication, greater consistency, and better outcomes for pupils.
Cultural Capital
We are committed to ensuring that disadvantaged pupils access the same enriching experiences as their peers. Through Pupil Premium funding, we subsidise trips, clubs, and enrichment opportunities that broaden horizons, nurture aspirations, and build confidence.
Monitoring and Responsiveness
We use robust systems such as NFER, RWI, and Arbor to monitor progress and evaluate the impact of our approach. Support is regularly reviewed and adapted to meet changing needs. All staff share responsibility for raising outcomes for disadvantaged pupils and maintain consistently high expectations for every child.


Challenges
This details the key challenges to achievement that we have identified among our disadvantaged pupils.
	Challenge number
	Detail of challenge 

	1
	Low Starting Points
Entry data for our Reception cohort shows that many disadvantaged pupils begin school with lower starting points than their peers. Communication, language, and social skills are often less developed and below age-related expectations.

	2
	Attainment Gaps in Early Years and Key Stage 1
In Summer 2025, levels of attainment for disadvantaged pupils in EYFS, Year 1, and Year 2 were below national averages. Internal assessment data also indicates that disadvantaged pupils generally do not achieve as highly as their peers across core subjects.

	3
	Additional Barriers and Complex Needs
A significant proportion of pupils eligible for the Pupil Premium also face additional challenges such as special educational needs (particularly speech and language difficulties), social or emotional needs, or English as an additional language.

	4
	Attendance and Engagement
Attendance remains below the national average, particularly for disadvantaged pupils. Improving attendance and engagement is a key priority, as this has a direct impact on progress, attainment, and wellbeing.

	5
	Parental Engagement
Parental engagement with school life can be strengthened, especially for disadvantaged families. We aim to develop parental involvement through initiatives that build literacy and IT confidence, support learning at home (e.g. reading and homework), and provide targeted family support for those in need.

	6
	Oracy and Vocabulary Development
Some disadvantaged pupils lack confidence in speaking and listening, and struggle to articulate ideas clearly. Vocabulary gaps – particularly in subject-specific and technical language – are evident and often linked to reduced reading experiences.

	7
	Limited Cultural Capital
Gaps in cultural capital are apparent due to missed opportunities and limited access to enriching experiences beyond the classroom. This impacts pupils’ confidence, curiosity, and understanding of the wider world.


[bookmark: _Toc443397160]Intended outcomes 
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria

	Deliver consistently high-quality teaching across the school.
	· High quality of education evidenced through lesson observations, book scrutiny, and assessment outcomes.
· EYFS, Phonics (Y1), KS1, and KS2 outcomes meet or exceed national averages

	Embed Read Write Inc. effectively.
	· Year 1 phonics outcomes meet or exceed national average.
· Disadvantaged pupils perform in line with national expectations.


	Strengthen reading provision across all key stages.
	· Statutory reading outcomes meet or exceed national average. 
· Disadvantaged pupils in KS1 and KS2 achieve at least the expected standards.

	Ensure EYFS provision meets diverse pupil needs.
	· Planning and provision reflects cohort needs. 
· EYFS outcomes meet or exceed national average. 

	Staff understand and address individual learning barriers
	· Provision and vulnerability grids used effectively. 
· In-class support and interventions show measurable progress.

	Close the cultural capital gap.
	· Increased participation of disadvantaged pupils in clubs, music, and enrichment. 
· Broad range of trips and experiences accessed by all pupils.

	Disadvantaged pupils feel secure and supported; families engaged in attendance
	· Whole-school and disadvantaged pupil attendance in line with national average. 
· Positive pupil feedback on wellbeing and learning. 
· Termly PP lead discussions show improved confidence and happiness.

	Increase engagement from PP families
	· Higher uptake in extracurricular activities by PP pupils. 
· Improved survey feedback from PP families. 
· Clear communication about PP support and entitlements.

	Improve confidence and vocabulary in PP pupils.
	· Greater participation and use of varied vocabulary in observed lessons. 
· Noticeable progress during small group discussions and oracy based activities

	Improve speech and language for pupils with dual PP/SEN needs
	· Effective intervention plans implemented and monitored. 
· Active participation in targeted speech and language groups. 
· Improved outcomes in Language link and Speech Link assessments.



Activity in this academic year
This details how we intend to spend our pupil premium (and recovery premium funding) this academic year to address the challenges listed above.


Teaching
Budgeted cost: £ 24,045
· Vulnerabilities and provision grid to identify strands of need within wider PP group. 
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Pupil Progress Leaders identified to support key year groups (EYFS – Reception and Year 6), with additional responsibility to oversee and manage the Accelerated Reader programme, producing fortnightly reports and leading targeted interventions.
	An EEF study found that Year 7 pupils who were offered Accelerated Reader made 3 months’ additional progress in reading compared to other pupils. For pupils eligible for free school meals, the figure was 5 months’ additional progress..
	2 & 3

	Pupil progress meetings with teachers, SENCO and Headteacher
	Ongoing professional dialogue helps prioritise the needs of disadvantaged pupils and ensures collective responsibility for their progress. Staff have a strong understanding of pupil needs and implement strategies to support both academic and emotional development.
	2,4,5

	Purchase and use of NFER Standardised Diagnostic Assessments, with staff training to ensure accurate administration and interpretation.
	NFER tests provide reliable insights into pupil strengths and weaknesses, enabling teachers to deliver precise, needs-based interventions. (EEF: Standardised Tests – Assessing and Monitoring Pupil Progress)
	2 & 3

	Continued Implementation of Read Write Inc. (RWI) — DfE-validated Systematic Synthetic Phonics Programme. Includes weekly meetings with the Phonics Lead to review progress and provide targeted staff training.
	Phonics approaches have a strong evidence base demonstrating positive impacts on word reading accuracy, especially for disadvantaged pupils. (EEF: Phonics Toolkit Strand)
	1 & 2

	Enhancement of Maths Teaching and Curriculum Planning in line with DfE and EEF guidance, through use of Power Maths (White Rose version) resources and annual subscription.
	DfE and EEF guidance highlights evidence-based approaches that improve attainment and progression in mathematics. (Improving Maths in EYFS and KS1; Improving Mathematics in Key Stags 2 and 3 – EEF).
	2 & 3

	Trauma Perceptive Practice Training / Virtual School Training for all staff.
	Builds understanding of trauma and supports all pupils’ emotional wellbeing. Helps staff to respond supportively to challenging behaviour, improving relationships and learning outcomes. wrong?’ asking themselves, ‘Why? Why now?’
	3,4,5

	Step On and Up training – positive behaviour management
	EEF evidence suggests targeted interventions and universal behaviour approaches have positive overall effects (+4 months progress). Schools are encouraged to use evaluated programmes with proven impact.
	2 and 3

	[bookmark: _GoBack]Embedding Social and Emotional Learning (SEL) approaches, including Zones of Regulation, colourful Semantics and professional development for staff.
	Strong evidence links SEL skills with improved academic outcomes, behaviour, and relationships. (EEF: Social and Emotional Learning Guidance Report).
	1 & 2

	Further CPD and staff training in EYFS to support language development
	High-quality adult-child interactions build communication, vocabulary, and early learning. Talking with children, not to them, promotes deeper thinking and language acquisition.
	1



Targeted academic support 
Budgeted cost: £ 27,000
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Embedding dialogic activities across the school curriculum. We have engaged with the services of a speech and language therapist to improve early language in the school. These can support pupils to articulate key ideas, consolidate understanding and extend vocabulary. 
	There is a strong evidence base that suggests oral language interventions, including dialogic activities such as high-quality classroom discussion, are inexpensive to implement with high impacts on reading:
Oral language interventions | Toolkit Strand | Education Endowment Foundation | EEF
	1, 2 & 3

	Restructuring of school day to allow LSAs to provide specialist intervention during afternoons. This includes daily intervention for pre-teaching, 1:1 reading and booster sessions for statutory assessments.
	EEF research has found that using learning support assistant in the classrooms was not as effective as providing targeted one-to-one or small group work intervention. Therefore, all LSAs have been trained to deliver academic and social and emotional interventions during the afternoon sessions. 
	1, 2 & 3

	Additional Read Write Inc. phonics sessions targeted at disadvantaged pupils who require further phonics support. 
	Phonics approaches have a strong evidence base indicating a positive impact on pupils, particularly from disadvantaged backgrounds. Targeted phonics interventions have been shown to be more effective when delivered as regular sessions over a period up to 12 weeks:
Phonics | Toolkit Strand | Education Endowment Foundation | EEF
	1 & 2

	School led tutoring and Homework Help.
	EEF research suggests that effective small group tutoring can lead to children making 4 months progress over an academic year. These sessions can be particularly helpful when targeted at children from disadvantaged backgrounds and should be considered as part of a school’s pupil premium support.

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition

	




Wider strategies
Budgeted cost: £ 44,247
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Restructuring the school day to enable LSAs to deliver targeted specialist interventions in the afternoons. This includes daily pre-teaching, 1:1 reading, and booster sessions for statutory assessments.
	EEF research shows that while general classroom support from LSAs has limited impact, targeted one-to-one or small group interventions led by trained support staff can significantly improve pupil progress.
	3 & 5

	Social & emotional learning initiatives – Peer mentoring, Waterside Pigs, Votes for Schools, R Time & Jigsaw. 
	Social and emotional learning approaches have a positive impact, on average, of 4 months’ additional progress in academic outcomes over the course of an academic year.
	3

	Ongoing deployment of a family support worker to work with families in crisis. The role will be an intermediary between the school’s leadership team and families in need with the objective of providing the best possible support to all families. 
	Research shows how those who had a negative experience of school themselves find engaging with their child’s school and learning difficult. This strategy is used to build positive relationship and lead to improved lines of commination and honesty between home and school. 
	All

	Contingency fund for acute issues – Purple Form Support.

	Based on our experiences and those arising during the pandemic, we have identified a need to set a small amount of funding aside to respond quickly to needs that have not yet been identified or ongoing family issues (e.g. uniform and other financial support that can be accessed via our Purple Form system). 
	All

	Work to build further relationships within our school, local (Chesham) and wider communities. We will offer Parent Partnership days to encourage parents to come into school and also support with wider learning through The Buckinghamshire Adult’s Learning Trust who will offer regular sessions for parents and their children. 
	EEF research shoes that parental engagement has a positive impact on average of 4 months’ additional progress. It is crucial to consider how to engage with all parents to avoid widening attainment gaps.
	5

	Fund wider curriculum opportunities for PP children to improve their cultural capital. E.g Premium education sports clubs, participation in the Chilterns League and educational visits.
	A study by the social mobility commission found that participation in extra-curricular activities not only improved pupils’ confidence but also had a positive impact on attendance, academic achievement and educational aspirations. 

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/818679/An_Unequal_Playing_Field_report.pdf
	4 & 7

	Reading Cafes
	Reading cafes set up across the school to invite parents into school to spend time reading with children encouraging a reading for pleasure ethos across the school
	1,2,5

	Peripatetic instrument lessons
	Children who are able to follow their hobbies and passions without finance being a barrier will be able to foster their love of music raising their self-esteem
	3,4,5

	Pastoral Support Lead to support children who have having difficultly accessing learning Social and emotional learning through wellbeing or behavioural issues
	Social and emotional learning – interventions which target social and emotional learning seek to improve pupil’s interaction with others and self-management of emotions – impacts attitudes to learning and social relationships in school, which increases progress in attainment.
	3,4,5 7 

	Parent Meetings / information mornings/evenings 
	Engaging parents with Phonics, reading, writing and Maths meetings led in the evening with subject leads Research shows that parental support is the most important factor in children making good progress and being successful. Where parent and school relationships are good, parents feel more positive about school and enabled to engage with their child’s learning. 1,2,3 
	1,2,3 




Total budgeted cost: £ 97,292
Part B: Review of outcomes in the previous academic year
Pupil premium strategy outcomes
This details the impact that our pupil premium activity had on pupils in the 2024 to 2025 academic year. 
	· Staff Communication and Collaboration:
Half-termly meetings led by the Pupil Premium Lead ensured all staff had a clear understanding of pupil needs, barriers, and targeted support strategies. These sessions strengthened consistency across classrooms, aligning teaching approaches, intervention planning, and monitoring of pupil outcomes.
· Pupil Progress Meetings (PPMs):
Regular, data-driven discussions between teachers, the SENCO, and senior leaders allowed for precise identification of barriers to learning and timely adjustments to provision. These meetings also celebrated progress, boosting staff accountability and pupil motivation.
· Social, Emotional and Mental Health (SEMH) Support:
Nurture-trained staff delivered weekly sessions focused on emotional regulation and confidence-building, including the popular “Time to Talk” initiative. A dedicated Nurture Room now provides a safe, calm environment for reflection and support. In addition, Drawing and Talking Therapy has been introduced as a targeted intervention to help pupils process emotions and experiences.
· Enrichment and Extracurricular Opportunities:
All Pupil Premium pupils are encouraged and supported to take part in at least one extracurricular club. Participation has positively impacted personal development, emotional wellbeing, and social confidence, while helping pupils build positive relationships with peers and staff.
· Phonics and Early Reading:
The Read Write Inc. (RWI) portal continues to be used effectively for staff CPD and to monitor pupil progress. Targeted afternoon booster sessions reinforce phonics learning and ensure pupils at risk of falling behind receive immediate, high-quality support.
· Behaviour and Inclusion:
All staff have completed STEPs behaviour training, enabling a consistent, relationship-based approach to behaviour management. Collaboration with the local PRU has helped embed trauma-informed behaviour strategies, contributing to a noticeable reduction in behaviour incidents.
· Trauma-Informed and Attachment-Aware Practice:
Following whole-school training delivered by the Virtual School, staff have deepened their understanding of trauma and attachment needs. Waterside is now proudly Bronze accredited and actively working towards Silver for Trauma-Informed and Attachment-Aware Practice — ensuring emotional wellbeing underpins all aspects of learning and school life.


Externally provided programmes
Please include the names of any non-DfE programmes that you purchased in the previous academic year. This will help the Department for Education identify which ones are popular in England
	Programme
	Provider

	Read. Write Inc. 
	Ruth Miskin

	Accelerated Reader
	Renaissance

	Jigsaw PSHE
	Jan Lever Group

	Charanga
	Wise Music Group

	Power Maths
	Pearson

	Science Bug
	Pearson

	Kapow – Foundation Subjects
	Kapow education
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